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Model Music Curriculum - Key Stage 2
Progress and Assessment

	     YEAR 6

	SINGING
	COMPOSING
	PERFORMING
	LISTENING

	• Sing a broad range of songs, including those that involve syncopated rhythms, as part of a choir, with a sense of ensemble and performance.
This should include observing rhythm, phrasing, accurate pitching and appropriate style.
• Continue to sing three- and four-part rounds or partner songs, and
experiment with positioning singers
randomly within the group in order to develop greater listening skills, balance between parts and vocal
independence.
• Perform a range of songs as a choir in school assemblies, school
performance opportunities and to a
wider audience.
Song examples:
o Trad. South Africa: Siyahamba
o Calypso
o Touch the Sky
o Dona Nobis Pacem
o We are the Champions

	Improvise
Extend improvisation skills through working in small groups to:
• Create music with multiple sections that include repetition and contrast.
• Use chord changes as part of an improvised sequence.
• Extend improvised melodies beyond 8 beats over a fixed groove, creating a satisfying melodic shape.

Compose
• Plan and compose an 8- or 16-beat melodic phrase using the pentatonic scale (e.g., C, D, E, G, A) and incorporate rhythmic variety
and interest. Play this melody on available tuned percussion and/or orchestral instruments. Notate this melody.





Continued overleaf . . . 
	Instrumental Performance
• Play a melody following staff notation written on one stave and using notes
within an octave range (do–do or C-C’); make decisions about dynamic range,
including very loud, very quiet, moderately loud and moderately quiet.
• Accompany this same melody, and others, using block chords or a bass line.
This could be done using keyboards, tuned percussion or tablets, or
demonstrated at the board using an online keyboard.
• Engage with others through ensemble playing (e.g., school orchestra, band,
mixed ensemble) with pupils taking on melody or accompaniment roles. The
accompaniment, if instrumental, could be chords or a single-note bass line.



	Anna Meredith – Connect It!
Tchaikovsky – 1812 Overture
Destiny’s Child – Say My name
Reem Kelani – Sprinting Gazelle
Various Traditional – Sea Shanties
Chopin – Mazurkas Opus 24
Piazolla - Libertango


	SINGING
	COMPOSING 
	PERFORMING
	LISTENING

	-
	Compose
• Compose melodies made from pairs of phrases in either G major or E minor or a key suitable for the instrument chosen.
• Either of these melodies can be enhanced with rhythmic or chordal accompaniment.
• Compose a ternary piece; use available music software/apps to create and record it, discussing how musical contrasts are achieved.







	Reading Notation
• Further understand the differences between semibreves, minims, crotchets, quavers and semiquavers, and their equivalent rests.
• Further develop the skills to read and perform pitch notation within an octave
(e.g., C–C/ do–do).
• Read and play confidently from rhythm notation cards and rhythmic scores in up to 4 parts that contain known rhythms and note durations.
• Read and play from notation a four-bar phrase, confidently identifying note
names and durations.












	-

	Indicative Musical Features

	Rhythm, Metre and Tempo - Simple time, compound time, syncopation
Pitch and Melody - Full diatonic scale in different keys
Structure and Form - Ternary form, verse and chorus form, music with multiple sections
Harmony - Triads, chord progressions
Texture - Music in 3 parts, music in 4 parts
Dynamics & Articulation - Wider range of dynamics including fortissimo (very loud), pianissimo (very quiet), mezzo forte (moderately loud) and mezzo piano (moderately quiet)
Instruments and Playing Techniques - Instruments used in Foundation Listening including playing techniques and effects, for example pizzicato (e.g. mysterious) and tremolo
(e.g. dark and expectant)


	Evidence Gathering

	Activity
	Date 
	Media
	Comments

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	






	TRANSITION PROJECT 

	Transition Project
At the end of Year 6, the MMC proposes the following simple project as a way of:
• Providing a sense of culmination to the primary phase of the MMC,
• Demonstrating what pupils have learnt at primary school to their secondary teachers when they arrive in Year 7.
The end of Year 6 and the start of Year 7 should be as similar as possible. This project is intended to encourage dialogue and interaction between primary and secondary teaching staff, with each informing the other of what has been achieved, and what is intended as follow on activity. In this way, it is hoped to counter some of the forces that can cause regression across the transition between schools.
Melodic Performance and Composition Project
1. Pupils play the first two lines of a simple theme as a sight-reading exercise on an instrument chosen by the pupil or teacher. Examples of potential themes include well-known themes such as ‘Ode to Joy’ or folk songs from Brazil (‘Asa Branca’), Hungary (‘The Gnat’, as used by Bartók in his Mosquito Dance) and Wales (‘Suo
Gan’).
2. Pupils learn to play an extension of this theme (e.g. four phrases) in unison as a class, with a good sense of ensemble, appropriate dynamics and articulation.
3. Pupils create their own themes using a similarly limited note-range, extending these to create their own four-bar melodies to share with and involve others in performance.
Class Singing celebration
The teacher and pupils choose a song to perform live at school, in a community venue, or for a recording to be uploaded to a cloud-sharing platform for sharing with parents.
The song could be a round or include harmony; the most important criterion is that pupils
should be able to perform it musically, with good tuning, well-produced sound and
expressive delivery.
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